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INTRODUCTION

WHY ARE YOU READING THIS
DOCUMENT?

The current document represents a non-formal learning methodology that has
been elaborated as a part of intellectual outputs within the project DEE-GEAYS:
“Digital Education Era - Global citizenship Education for Activating Youth
online Space”, a strategic partnership project financed by the ANG (Italian
National Agency for Youth) thanks to Erasmus+ programme. The idea behind
this project was capitalized as a synergy of previous and ongoing initiatives of
the partnership and analysis of the youth work sector needs in terms of
providing an innovative response towards alarming environmental challenges
along with the sudden, rapid and irreversible social challenges caused by the
current context of Covid-19 pandemic. While discussing with peer
organizations the obstacles we all met during pandemic on our way to reach
young people, we could see that the given circumstances implied a “hot-
button” switch of the traditional educational frameworks, both for formal and
non-formal education — we had to find new and creative solutions to reach

young people.

This project, following European priorities in the field of youth, is focused
on developing the “innovative practices in the digital era”. In particular, as
the key deliverable of the project, the consortium will deliver a virtual
learning space for non-formal education (from now on: NFE) activities that
will contain a pool of dynamic audio-visual materials (video tutorials,
recordings, podcasts) that can be used both by the youth workers and the
individual learners. In order to realize a fully functional platform we agreed
that it is necessary to invest not only in the tool technical development, but
also into quality contents it offers. It was thus agreed to work on the first
audio-visual NFE library that will be uploaded on the tool that shall be
dedicated to the Global Citizenship Education (GCE).



INTRODUCTION

What do we understand by GCE? GCE is a transformative, lifelong pursuit
that involves both curricular learning and practical experience to shape a
mindset to care for humanity and the planet, and to equip individuals with
global competence to undertake responsible actions aimed at forging more

just, peaceful, secure, sustainable, tolerant and inclusive societies.

Why GCE? The concept of global citizenship is under the main gunsight
of ongoing socio-economical global crisis and its important to anticipate
that promoting global solidarity shall become the priority of the
centralized efforts of the youth work sector. Along with this, as the
learning providers and educators, we might also need to review the
frameworks and methods for GCE. In terms of the new methodological
frameworks for GCE that is generally considered to be built on 3 levels:
cognitive, behavioral and socio-emotional (SEL) whereas we decided to
focus on the latest (SEL education) as we believe it offers today the most
meaningful response to the needs of the youth across the globe who had
to cope with the psychological consequences of isolation during the

2020-2021 years of pandemic.

SEL is closely connected to emotional intelligence (El) considered to be
crucial nowadays for quality life and work performance. SEL as a learning
process involves the development of skills that facilitate learners’ emotional
welfare and successful interaction with the others, fosters mediating skills,
empathy, ability to cope with stress, manage own emotions and better
understand emotions of other people — this is why we consider SEL as the
essential dimension of GCE to tackle in current societal context. At the same
time, SEL is also an essential element of global solidarity — our common big
dream and mission.

This document contains 5 learning modules that gradually offer NFE
activities targeted to young people 16-30 y.o., that shall help them exploring
GCE and its SEL dimension and arrive to deeper understanding of the global

solidarity in a fun and engaging way. Enjoy your reading, dear youth worker!



GLOSSARY

NON-FORMAL EDUCATION (NFE):

Non-formal learning refers to the learning which takes place outside formal educational
curriculum. It has a participative and learner-centred approach; it is carried out by learners on
a voluntary basis and therefore is closely linked to young people's needs, aspirations and
interests. By providing an additional source and new forms of learning, such activities are also
important means to improve the attainment in formal education and training as well as to
address young NEETSs (i.e. young people not in employment, education or training) or young
people with fewer opportunities and combat social exclusion.

INFORMAL LEARNING:

Informal learning refers to the learning in daily life activities, in work, with peers, etc. It is
mainly learning by doing, is not organized or structured in terms of objectives, time or
learning support; and it may be unintentional from the learner's perspective. In the youth
sector, informal learning can take place in youth initiatives, in peer group discussions, through
voluntary activities and in a variety of other situations.

LIFELONG LEARNING

All general education, vocational education and training, non-formal learning and informal
learning undertaken throughout life, resulting in an improvement in knowledge, skills and
competences or participation in society within a personal, civic, cultural, social and/or
employment-related perspective, including the provision of counselling and guidance services.

GLOBAL CITIZENSHIP EDUCATION:

According to UNESCO ‘Global Citizenship Education (GCED) aims to empower learners of
all ages to assume active roles, both locally and globally, in building more peaceful,
tolerant, inclusive and secure societies.’

SOCIAL EMOTIONAL LEARNING:

According to CASEL ‘Social and emotional learning (SEL) is an integral part of education
and human development. SEL is the process through which all young people and adults
acquire and apply the knowledge, skills, and attitudes to develop healthy identities,
manage emotions and achieve personal and collective goals, feel and show empathy for
others, establish and maintain supportive relationships, and make responsible and caring
decisions.’

DIGITAL PLATFORM:

The online platform, tailored for digital Non-formal education, where we will be providing
a course on GCE-SEL and where the youth workers can find information on how to create
effective digital courses for non-formal education.

INTELLECTUAL OUTPUT 1 (I01):

The joint desk research dedicated to the existing Global citizenship education methods
and best practices with particular focus on social-emotional learning, as one of its
dimensions.
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INTELLECTUAL OUTPUT 2 (102):

The joint desk research dedicated to the concept of NFE digital education and digitization
around the globe and especially the partner countries.

INTELLECTUAL OUTPUT 3 (103):

Labs that are the key activities on national levels and allow engaging 15 people from each
country in a blended mix of creative non-formal and informal activities during 5 full day
meetings on GCE-SEL followed by a complex group debriefing on potential digitalization of
the methods using the research from |01 and 102.

PEER LEARNING:

A reciprocal learning activity, which is mutually beneficial and involves the sharing of
knowledge, ideas and experience between the participants. Peer learning practices enable
them to interact with other participants, their peers, and participate in activities where they
can learn from each other and meet educational, professional and/or personal development
goals.

YOUTH GROUP:

A group of youths or young people forming a part or a unit of an organized social, political,
or religious institution

FACILITATOR:

Is a person who helps a group of people to work together better, understand their
common objectives, and plan how to achieve these objectives, during meetings or
discussions. In doing so, the facilitator remains "neutral", meaning they do not take a
particular position in the discussion.

PARTICIPANT:

An individual who takes part in a project through a participating organization.

PARTICIPANT WITH FEWER OPPORTUNITIES:

People with fewer opportunities means people who, for economic, social, cultural,
geographical or health reasons, a migrant background, or for reasons such as disability and
educational difficulties or for any other reasons, including those that can give rise to
discrimination under article 21 of the Charter of Fundamental rights of the European Union,
face obstacles that prevent them from having effective access to opportunities under the
programme.


https://en.wikipedia.org/wiki/Social_group
https://en.wikipedia.org/wiki/Conversation
https://en.wikipedia.org/wiki/Conversation
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INTELLECTUAL OUTPUT:

An activity that results in tangible and meaningful outcomes such as publications and
course materials.

COMPETENCE:

A particular set of skills, knowledge and attitudes.

LEARNING OUTCOMES:

Statements of what a learner knows, understands and it's able to do on completion of a
learning process, which are defined in terms of knowledge, skills and competence.

SOFT SKILLS:

Include the ability to think critically, be curious and creative, to take initiative, to solve
problems and work collaboratively, to be able to communicate efficiently in a multicultural
and interdisciplinary environment, to be able to adapt to context and to cope with stress and
uncertainty. These skills are part of the key competences.

GLOBAL CITIZENSHIP EDUCATION:

According to UNESCO ‘Global Citizenship Education (GCED) aims to empower learners of
all ages to assume active roles, both locally and globally, in building more peaceful,
tolerant, inclusive and secure societies! The GCE Foundation defines it as: “a
transformative, lifelong pursuit that involves both curricular learning and practical
experience to shape a mindset to care for humanity and the planet, and to equip
individuals with global competence to undertake responsible actions aimed at forging
more just, peaceful, secure, sustainable, tolerant and inclusive societies.”




SETTING UP
METHODOLOGY

The document you are now reading was developed as an intellectual
output within a strategic partnership project “DEE-GEAYS: Digital
Education Era - Global citizenship Education for Activating Youth online
Space” and represents a methodology to Global Citizenship Education with
a specific focus on one of its dimensions — Socio-emotional learning with
incorporation of digitalization tools. This methodology was born as a result
of a joint collaboration of an international partnership made by 7
organizations from different countries and backgrounds. We tried to bring
together vast experiences in youth work some of the partners carried out
throughout a decade, different backgrounds in research and education,
and the vision of contributing youth workers' on why global citizenship and
global solidarity are particularly important today.

The objective behind this methodology was to create a non-formal learning
lab cycle that will provide a comprehensive NFE framework with some
elements of digitalization that is favouring learners-centre approach and
facilitates reaching comprehension of global citizenship, attribution to the
concept of global solidarity and creates environment for advancing one’s SEL
level. In order to set up a quality methodological framework, our partnership
has first undertaken a joint desk research on GCED and SEL in particular
(https://bit.ly/34mdcdg) and a joint desk research on the digitalization of the
NFE (https://bit.ly/35senZi). Thanks to the joint desk researches we could first
collect and learn the theoretical base on GCED and its dimensions and what is
happening currently in the field of learning digitalization, review existing best
practices in formal and non-formal education, interview our peers and
elaborate databases both of existing NFE activities and on digital tools. We
invite you to have a look on both deliverables (downloadable from the project
website) if you'd like to have a deeper understanding of the topics covered by
our project and better dive in these fascinating topics.

Once we started designing the current methodology (during a team meeting
in Trento, Italy in September 2021), we had a long discussion on what exactly
shall we keep in the labs - it seemed challenging to squeeze so much
knowledge and possible activities in such a short lab cycle. We thus tried to
look at it from the perspective of a young learner — our main target group.
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We agreed to keep the methodology simple and base it on the following
principles: exploiting NFE as much as possible trying to bridge dynamic and
fun activities on the topics given, incorporate digital tools and methods that
are easy to use and do not require any specific software or preparation, but just
a smartphone and at the same time, leave some space for youth workers’
individuality and creative potential. “More fun, less stress” was our motto: we
wanted to make it exciting for both the youth workers who will lead the labs
and the young people who will attend them.

Thus in this guidebook you will find 5 learning modules: each of the
module represents a clear guidance on how to organize a one-day
laboratory for young people on a specific topic in the framework of GCED.
Each learning module represents a set of NFE activities proposed for one-
day workshop targeted to young people 16-30 years old. Altogether the
learning modules create a cycle, guiding a learner from the basics of what
is GCED, exploring SEL for oneself, on both activation and deepening levels,
and conclude with exploring the importance of global solidarity.

Some necessary background

The methodology includes in total 5 learning modules gradually offering to
learners activities and materials aimed to raise their awareness on global
citizenship and global solidarity and enhance their SEL level. In this
methodology we address GCED and its three dimensions as defined by the
UNESCO and UNODC (2019) in a common policy recommendation framework
"Strengthening the rule of law through education: a guide for policymakers"
(ISBN 978-92-3-100308-0); in particular focusing on the social emotional
learning (SEL) due to the reasons explained in the introduction to this
guidebook. According to the common policy recommendation framework of
UNESCO, GCED is a part and parcel of the Sustainable Development Goal n.4
Education (Target 4.7.), it is being built on a lifelong learning perspective and
GCED curriculum is being based on the three educational dimensions or
learning domains: cognitive, behavioural and SEL. The cognitive domain
includes thinking processes and use of knowledge and information;
behavioural involves the development of the ability to use learned materials or
to implement material in new and concrete situations; SEL includes the
development of skills that facilitate learners’ emotional welfare and successful
interactions with others, including peers, teachers and family members and
those in their community.



SETTING UP METHODOLOGY

In terms of the digitalization components you will find in the learning
modules, our main reasons to incorporate this element into methodology was
based on the fact that:

a) Young people are digital natives: a new Pew Internet Project report
reveals that 93% of teens ages 12-17 go online, as do 93% of young adults
ages 18-29. Three quarters (74%) of all adults ages 18 and older go online. This
means that in order to reach young people the youth work must adapt itself
to the virtual learning and “jump into digital boat” in order to continue
reaching youths in their environment. European Youth Strategy highly
emphasizes the need of “expand innovative ways of bringing young people
together, whilst capitalising on well-tested formats such as youth exchanges
and cooperation between youth organisations” and emphasizes how crucial
for the sector is “Adapting to digital opportunities: the structure, methods
and communication channels of youth work should adapt to the digital
world: it should use technology and pedagogical practices to increase access
and help young people cope with digital means” (COM(2018) 269 final).

b) The Covid-19 lockdown has imposed immediate switch to online education,
and while the formal education sector managed to adapt itself rather quickly,
non-formal education sector remained clearly confined and limited in terms
of reaching its target group online - this shows an evident and rather urgent
need of supporting the sector on its way to digitalization and in particular
understanding how to convert non-formal learning methods into non-formal
e- learning methods without peeling off it's youth spirits.

c) Even if in post-pandemic reality we as youth work sector will be able to still
organize group learning mobilities (youth exchanges, YWMs), we cannot
underestimate alarming climate change and avoid insetting responsible and
sustainable living mindset into non-formal education sector. The youth
workers have to raise awareness on the environmental issues but also
contribute to inclusive transition to the sustainable living by the personal
examples. To promote sustainable living we have to find a way for avoiding
unessential group travels: we believe the youth work has to focus on
promoting individual learning mobility and substitute group learning
mobilities (when possible) with quality virtual learning.
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The methodology generally thus covered the following concepts:

e Introduction to the GCE concept via interactive activities favouring
interpersonal connections via small group working, buzz groups, working in
pairs;

e |Introduction to GCE dimensions with a special focus on what is SEL and
why it can help us to build a better relationship with the outside world;

e Activating the personal self throughout the exercises on SEL;

e Deepening the personal self;

* Reviewing concept of the global solidarity in changing world via video
materials, personal reflections and group work.

We also suggest that, after the labs, participants are invited for an evaluation
session, to take part in a reflection group (or individual reflection with
facilitator, if requested) and to fill in an evaluation questionnaire by the end of
the lab cycle (attached by the end of the document). This will provide the
consortium with a constructive feedback upon the labs accomplishment in
terms of the NFE methods used and potential of digitalization of chosen
methodology. Participants will review the activities they were proposed not
only from the point of view of the learning achievements, but also giving their
opinion upon reduplication of certain methods into e-learning. The reflection
will be done with the use of NFE methods, sociological methods such as focus
group basing on the labs recordings and individual self-assessment
qguestionnaire. As for the labs recording, we suggest that each participant is
introduced to the privacy statements on the preparation phase and the
recording will be accomplished only with the written agreement of the privacy
statement between the participant and partner organization in participants’
language to maximize comprehension.



SETTING UP METHODOLOGY:
THEORY U

Theory U

While the partnership was brainstorming on how to design the labs
structure, thanks to the input of one of our partner, José Castillo from XUL
Foundation, we were inspired by the Theory U — a “change management”
method used mainly in social entrepreneurship that suggests a holistic
approach for shifting from a personal, individual-centered thinking to a
collective and group-centered thinking or so called “presencing”
(presencing: sensing + presence). We agreed to try applying the mindset of
the Theory U to the labs cycle: considering the holistic nature of the GCED
and our specific focus on SEL, the Theory U suggestion of a journey from
individual thinking to the collective inspiration and common will seemed to
be promising and innovative in terms of structuring the general labs cycle
narrative.
The theory, proposed by cross-innovation researcher Otto Scharmer,
suggests that society should move to “eco-system awareness”-driven forms
of cooperation. Scharmer refers to this process as the “journey of the U" that

. consists of following phases:

Thinking (individual)

. Conversing (group)

« Structuring (referring to institutions)
Ecosystem coordination (referring to global systems)
In other words the theory suggests that a shift in global systems is driven by
the individual thinking once it is conversed into group goals: individuals
thinking “globally” can co-initiate and co-sense a community change by
listening to their hearts and inspiring the others. Visually it can be described
as:

Downloading Performing by
pastipatterns operating from the whole

suspending embodying

Seeing 2 Prototyping the new by
with frésh eyes linking head, heart, hand
*—---- -— - - — - —
redirecting enacting
Sensing Crystallizing
from the field visioft @nd intention

letting €ome

o Presencing
connkctiftaSource

Who is my Self?
What is my Work? —

@ (D. @ Froppnping ingitote - O1he SoRarmer . www ppapameg (g emeypinng A INSTITUTE




SETTING UP METHODOLOGY:
THEORY U

The core elements of U Theory are:

1.Co-initiating common intent: Stop and listen to others and to what life calls
you to do.

2.Co-evolving through innovations: ecosystems that facilitate seeing and
acting from the whole.

3.Co-sensing the field of change: Go to the places of most potential and listen
with your mind and heart wide open.

4.Co-creating strategic microcosms: Prototype the new to explore the future
by doing.

5.Presencing inspiration and common will: Go to the threshold and allow the
inner knowing to emerge.

We were inspired to apply the theory to the Global citizenship education
to bring some innovative approach and more “personality” of the leaners
to it, as well as to set up an enabling environment for the social change
that can be potentially done by the labs participants by the end of the labs
cycle. Thus our 5 labs are formulated in such a way that it begins with a
general understanding of the ‘GCED and its dimensions’ and moves
towards a focus on ‘Social Emotional Learning’ through reflection on
‘Personal selves’ and ends with ‘Global Solidarity’:
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SETTING UP METHODOLOGY:
LEARNING MODULES

How is the current methodology structured and why?

This guidebook aims to help the reader to navigate in the methodology our team
developed basing on the joint desk research on GCED-SEL, joint desk research on
digitalization of non-formal learning sector, capitalized mass of individual and
organizational experiences brought to this project by the partnership and inspired by the
Theory U approach. The methodology is based on 5 modules — each offers activities that
can be implemented during a one-day lab (or non-formal education workshop, if you
prefer to call it so). Hereinafter you can dive into the following learning modules:

M1 - Introduction to GCED and its 3 dimensions

The first lab introduces to the audience the concept of GCED through all its
dimensions; Cognitive, Social Emotional Learning and Behavioural. The main purpose
of the lab therefore is to introduce GCED, empower the 21st century learners and
educators, connect, cope with the technological innovation and finally understand and
resolve global issues.

With its three sessions the lab explores the absolute need for GCEd in the 2lst
century, GCEd in the present and future and finally GCEd in practice.

M2 - Introduction to SEL

With the second lab, the methodology directs to social emotional learning: the
dimension that we believe is absolutely necessary in today's world, especially for the
youths. Through this lab, we want to illustrate to the youth what it means to be social-
emotionally healthy. The lab therefore introduces the concept of SEL and through a
series of activities the youths are exposed to the world of social emotional learning to
bring an open and honest dialogue within the group.

Throughout the day, through the method of conversation and dialogue, the youths
will explore and learn about communicating emotions, active listening and finally an
open dialogue about violence and its prevalence.

M3 - Activating Personal Selves

This lab introduces the importance of helping all young people develop a positive view
of themselves in the future and connecting their ability to become that positive possible
self to the actions they do—or do not—take every day.
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The main outcome of this session is to provide a sense of positivity to create
‘the best possible selves’. Using methods that help the youths articulate
various feelings and struggles, this session will help create connections
between what they are doing in their life (for their studies, careers etc) and
their future aspirations. Research shows that this link often motivates young
people to work harder and do better in education.

M4 - Deepening personal self

With the fourth lab deepens the concept of activating self. The key outcome
of this lab is to make the participants more aware of their strengths and
weaknesses, especially while working in a team.

The lab will include personality test, SWOT analysis, team-role assessment and
a game focused on negotiation. An essential part of the lab will be the usage of
kahoots and mentimeters. This is in order to make the workshop more
engaging and interactive.

M5 - Global Solidarity

The final lab of this methodology is centered on the concept of global
solidarity, which is widely understood to mean coming together as a global
community and acting in the spirit of unity and multilateralism.

This lab will be especially useful for young adults because their voices are
critical to the international conversation through which members of the global
community are determining what the future will look like. Therefore, the
purpose of this lab is not only to educate young adults on the topic of global
solidarity, but also to inspire them to act in a spirit of global solidarity.

The lab approaches the concept by introducing the topic followed by
illustrating the strengths and challenges of global solidarity. Next, the sessions
evolve into using global solidarity to create a harmonious society and non-
violent communication to hone in the concept of global solidarity to real-life
situations.



FURTHER PLANS AND WHY
WE FILM THE LABS

During February-March 2022 our partnership is going to test the proposed
methodology and organize 5 in-person labs in each of the partner countries:
Italy, Slovakia, Belgium, Republic of North Macedonia, Denmark and Spain. We
agreed that each partner will film some of the activities during the lab in order
to start building up the visual library that will make part of our next intellectual
output (I04) - the digital tool. What we want to achieve is gathering some
quality audio-visual materials that will guide the youth workers to organize
quality learning sessions basing on the accumulated experience of the
partnership that also brings an intercultural dimension.

The digital tool that is the next phase of the project is a fully functional
software to be developed according to the European technical enquiry
statement will be the key deliverable of DEE-GEAYS project. This online
platform is addressed both to youth workers and young people independently
to consult all material uploaded during the project period (virtual library with a
pool of audio-visual materials such as podcasts, event recordings, etc,; chat-
bots, virtual learning rooms, virtual chat rooms, video tutorials for youth
workers to systematize their learning activities for digitalization) and the
experiences recorded by the groups of participants from partner countries. In
virtual learning rooms, young people will be able participate in high quality
virtual group NFE activities with a pool of dynamic audio-visual materials;
these group activities will be managed by a youth worker thanks to the chat-
bots which will guide him/her through the workshop.

The platform will have a self-feeding process allowing other users (youth
workers) to upload and share their own material (podcasts, workshop
methodologies, labs recording) following the methodologies - developed by
the project partners regarding GCE-SEL - on the other topics tailored to the
sector. Therefore the platform will be sustainable over time and constantly
filled with ever new materials.

Thanks to the collaboration with the project partners, various
methodologies and materials on GCE-SEL will be uploaded on the platform
both for individual use and for online group activities in virtual workshops.
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GLOBAL CITIZENSHIP
EDUCATIONANDITS
DIMENSIONS
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MODULE 1:

GLOBAL CITIZENSHIP
EDUCATION AND ITS
DIMENSIONS

Global Citizenship Education: Why we need
it?
Global Citizenship Education (GCED) aims to empower learners of all
ages to assume active roles, both locally and globally, in building more
peaceful, tolerant, inclusive, and secure societies. GCED is based on the
three domains of learning - cognitive, socio-emotional, and behavioural:
e Cognitive: knowledge and thinking skills necessary to better
understand the world and its complexities.
e Socio-emotional: values, attitudes, and social skills that enable learners
to develop affectively, psychosocially, and physically and to enable them
to live together with others respectfully and peacefully.

e Behavioural: conduct, performance, practical application and

engagement.

Figure 01: The Global Citizenship Education [GCED] star

FOCUS
Global dimension FOCUS
of all issues Glocal
individual reality
Global
Citizenship
Education
FOCUS FOCUS
Question of Global issues

globality

HTTPS://EN.UNESCO.ORG/THEMES/GCED/DEFINITION [RETRIEVED AT 15.09.2021]
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Source: Wintersteiner , Werner/Grobbauer , Heidi/Werner, Gertraud/Reitmair -
Werner, Susanne (2015): Global Citizenship Education:

Citizenship education for globalizing societies. Klagenfurt University.
http://www.globaleslernen.at/fileadmin/user_upload/PDF/news/Global_Citizenshi
p_Education_engl.pdf

They are interlinked and integrated into the learning process, notably guided
by UNESCO’s “Education 2030 Agenda and Framework for Action” and in
Target 4.7 of the Sustainable Development Goals (SDG 4 on Quality Education),
which calls on countries to “ensure that all learners are provided with the
knowledge and skills to promote sustainable development, including, among
others, through education for sustainable development and sustainable
lifestyles, human rights, gender equality, promotion of a culture of peace and
non-violence, global citizenship and appreciation of cultural diversity and of

culture's contribution to sustainable development”.

Global Citizenship Education in keywords
e Cosmo-political education with cosmopolitan responsibility
e Overcoming methodological nationalism (a world view that regards
everything through the national lens)
* Reflection of one's own (often privileged) living conditions and the “imperial
mode of living” of the West
e A pedagogical contribution to a major social-ecological transformation of

society

As the era of globalization takes place, the world becomes closer as it
promotes higher demand for global interactions. We meet people from
different places with unique skills, talents, and personal advocacies. Hence, as
we step in the higher ladder of education, several reasons as to why GCE

should be integrated into the curriculum become evident as it follows:


http://www.globaleslernen.at/fileadmin/user_upload/PDF/news/Global_Citizenship_Education_engl.pdf
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1- Embodying Global Competence. It is essential to develop one's
competency to cope up with the trend especially if you plan to venture into a
multicultural firm in the future. The educational experience helps young
people improve their core competencies in dealing with social issues. Many
students go abroad to study and develop their competency in all areas as it is
one of the main advantages when you work in business, politics, education
and peace processes. Applying GCE into the curriculum will not only benefit
the institution on a larger scale, but it would also inculcate global
competence to the students. Aside from this, it also gives an opportunity to
develop the curriculum content, learning environment, teaching and

assessment practices that are evolving in the institution.

2- Empowering the 21st-century Educators and Institutions. Integrating

the

GCE is a single-step avenue to further upgrade the educational system.
The ever-changing needs of the students create an impact on educators
dramatically. The more we move to the advancement of education, the
more efforts the trainers must drive in the workplace. Educators are the
agents of social change. Thus, incorporating global competence into the
education system means better preparing the lesson plans and
curriculum. Through this, students will be prepared for the vast changing,
and increasingly interconnected world.

3- Connecting and building a Network of People. One way to earn respect
and

mutual understanding is through a healthy discourse. Learners are
encouraged to engage and proactively promote peace and establish
relationships to face interconnected challenges of the 2Ist century.
Government and its agencies have a key role to mobilize and fund, whilst
Non- Government Organizations especially the youth support bringing issues
concerning civil society. Relationship-building amongst these stakeholders
through GCE has an impact on the performance of the system due to their

respective roles and expertise.
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4— Coping up in the Technological and Educational Innovation. Innovation
has

come to this age where people are connected virtually. Integrating
innovative education is one way to eradicate poverty existing in the third
world echelon. Learners must step up and be empowered in both cultural
and socioeconomic atmospheres. Global Citizenship Education drives for a
quality trainer towards a quality learning for innovation targeting the
mediocre and especially peoples in less access. Furthermore, progress in
education accelerates through systematic technological innovation.

5- Understand and Resolve Global issues. Developing the global
dimension is

necessary for the millennial age. We live in an interconnected web where
we know the issues and happenings in our places both local and national or
even in the international arena. Global Citizenship Education is civic
learning composing the learner’'s advocacy and active participation in
addressing contemporary issues in the aspect of economic, social, political,
and natural. Students will look in a wider perspective, think deeper about
social injustices and oppression, and combat extremism through

constructive discourses.

"I am often asked
what can people do
to bhecome a good
Zglobal citizen? I
reply that it begins
in your own
community”

Kofi 19
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GLOBAL CITIZENSHIP EDUCATION
AND ITS DIMENSIONS

Lab (Workshop) 01: Planning and Preparation

This one-day workshop (lab) is intended to introduce GCED to participants
who are not familiar with GCED.

Time of realization: One working day, i.e. 8 working hours, including lunch
and two coffee breaks.

It is advised to organize the workshop with the characteristics of the
participants involved in mind (e.g., participant group composition, the purpose
of participating, their experiences in relevant areas).

Before beginning the workshop, the facilitator should be familiar with the
guidebooks and course materials, as well as the workshop activities, time
allotment, and discussion questions that participants will engage in.

In the new era of learning, technology plays a fundamental role in the
processes of teaching children, adolescents, and youth. Therefore, there are
tools that facilitate commmunication between trainers, including youth workers,
and students, among other things.

Hundreds of digital education tools have been created with the purpose of
giving autonomy to youth workers improving the administration of academic
processes, encouraging collaboration, and facilitating communication between

trainers and learners.

There is certainly no shortage of tech-based tools to use in the classroom:
e Edmodo is a global education network that helps connect all learners with
the people and resources needed to reach their full potential

[https://new.edmodo.com].

e Projeqt is a multi-dimensional digital storytelling tool that has lots of
exciting potential for the K-12 classroom [http://projegt.com].

e Scratch is a high-level block-based visual programming language and
website targeted primarily at children 8-16 as an educational tool for
programming. Users on the site, called Scratchers, can create projects on

the website using a block-like interface [https://scratch.mit.edu/].
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e Socrative allows trainers to create simple quizzes that students can take
quickly on laptops — or, more often, via classroom tablet computers or
their own smartphones [https://www.socrative.com].

e Also, in the implementation of this module, we recommend using digital
tools, for example, Kahoot [www.createkahoot.it], Mentimeter
[www.mentimeter.com], and other online quizzes [www.quizzes.com/],
which provide a way to implement text, images, audio, and video for a
greater experience. Some popular digital classroom tools include

Chromebooks, tablets, and Airtame devices.

For a workshop to have strong communication and participation, the
trainer needs to produce a collaborative learning experience with the
participants. The trainer must be clear when explaining and detailing what
he or she wishes to convey, work responsibly, and adhere closely to the
schedule.

The trainer should be mindful of the workshop's flow and respond
appropriately when necessary. If the workshop proceeds in an unplanned
direction or if participants are not actively involved (e.g., growing fatigue,
embarrassment, lack of interest), be sure to identify the cause and respond
accordingly promoting active participation.

When proceeding with the workshop, activities or explanations may take
longer than planned thus leading to delays in scheduling. In those
circumstances, it may be difficult to set aside time for participants to reflect on
and share what they have learned or experienced during the session. However,
it is necessary to have participants share their thoughts and experiences to
help them gain new insights and deeper understanding. Therefore, when
facing time constraints, make the sharing time short but effective.

At the end of the workshop, materials such as presentation materials and
reports are to be shared with participants. This will help participants to
remember what they have learned and to proceed with their follow-up
activities. Sharing advice and their difficulties help promote communal practice

in their fields.
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Overview

Objetives

Units

Session Procedure

This session introduces the rise of Global Citizenship
Education (GCED) within the latest shift in education and
global development agendas. The participants shall learn
the basic concepts of the Sustainable Development Goals
(SDGs) and GCED as pivotal components of the new
global education agenda.

1.To raise awareness and to understand the
increasingly complex and paradoxical world we live in
2.To understand the need for transformative education
to address the challenges of our rapidly changing world.

1.GCED as a new vision of education.
2.Sustainable Development Goals (SDGs) & GCED

Getting Started (15 min)
#[Activity] Common Challenges We Face.
1.The trainers have to make the participants aware of
how they can affect each other. To create supportive
situations in which participants can experience a pure
connection to themselves and to each other, where
empathy and solidarity can be fostered.
2.Providing clear expectations: Active, specific,
measurable objectives provide participants with clear
goals with which to measure their own success. The
participants can look at the objectives and know what
you expect from them: To be able to associate,
compile, estimate, gauge, implement, present,
synthesize, etc., the content. They can better manage
their own time and can be more self-directed in
handling their own performance in the group.

Learning Contents (60 min)

# Global Citizenship Education:

Transformative Education We Need

Notes for trainers: This session is designed to give
participants time to think about the world they live in,
realize the complexities and paradoxes of the world, and
think about the role of education in guiding younger
generations on how to live in a rapidly changing world full of
challenges.
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The trainers must be careful not to impose their own
thoughts on the participants!

It may be helpful to allocate enough time to discuss and
examine the inter-relatedness of ‘local and global’ through
specific examples or issues that participants may find
most relevant and familiar. Then, the trainer must lead
the discussion’s direction to the role of education in the
context of the highly interconnected world we live in.

# Global Education and Development Agendas

Notes for trainers: This session aims to help the
participants understand the background and significance of
GCED. Thus, the trainer should be able to explain the basic
concepts and important milestones in global education
such as the Sustainable Development Goals (SDGs).

We recommend trainers to present them as an overall
flow through the effective use of diagrams and
keywords rather than explaining everything in detail.
This is because many participants are presumed to be
unfamiliar with the subject matter, not to mention that
it may take time for them to understand the big picture
of recent trends in global education.

Lastly, it is important for trainers to modify the content
so that it matches the local contexts of the participants
and introduce the parts that are considered most
relevant to them. In most countries, there are
educational policies reflecting and linking to SDGs, and
trainers are recommended to get participants involved in
identifying their own national or local policies and
practices on SDGs.

# Understanding GCED within SDG 4

Notes for trainers: This session is designed to give
participants time to think about the world they live in,
realize the complexities and paradoxes of the world, and
think about the role of education in guiding younger
generations on how to live in a rapidly changing world full
of challenges.

The trainer must be careful not to impose your own
thoughts on the participants! Rather, try to draw out their
own opinions and link them to addressing our world’s
conditions so that the participants can realize the need for a
transformative education initiative.
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It may be helpful to allocate enough time to discuss and
examine the inter-relatedness of ‘local and global
through specific examples or issues that participants
may find most relevant and familiar. Then, the trainer
has to lead the discussion’s direction to the role of
education in the context of the highly interconnected
world we live in.

# Questions for discussion

e What do these global education agendas focus on?

e Why do we need GCED?

e How did GCED become part of it?

e Let's follow in detail how GCED became an important
agenda within the global education community?

e The most urgent area for change in education?

e What is transformative education?

e What is missing in SDGs?

e What are the key features of SDG4?

e Which sustainable development goal is about
education?

e Within that SDG goal, which target explicitly mentions
the importance of global citizenship?

# What to do
Use visual aids (Prezi, PowerPoint slides, Kahoot, other
quizzes, videos, and /or other NFE methods or tools)
to help introduce the global education agendas to the
participants.

Reflection/Wrap-up (15 min)
#[Activity] Buzz Discussion

Buzz Discussion is a cooperative learning technique
consisting of the formation of small discussion groups
with the objective of developing a specific task (idea
generation, problem-solving, and so on) or facilitating a
group of people in reaching a consensus on their ideas
about a topic in a specific period.

1.Divide participants into 3-4 sub-groups according to
different discussion topics. Let the sub-groups
discuss the given topic.
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2.Let participants discuss their thoughts and ideas on the
given topic, and when necessary, intervene or give more
concrete guidelines with reference information (refer to
the documents on SDGs and others). Participants don't
need to give correct answers and are free to give
additional questions or share areas that need more
clarification from the facilitator/resource persons.
3.Afterwards, each group shares its discussion results
with the audience.

It may be helpful to allocate enough time to discuss and
examine the inter-relatedness of ‘local and global’
through specific examples or issues that participants
may find most relevant and familiar. Then, the trainer
has to lead the discussion’s direction to the role of
education in the context of the highly interconnected
world we live in.

# Questions for discussion

e What do these global education agendas focus on?
Why do we need GCED?
How did GCED become part of it?
Let's follow in detail how GCED became an important
agenda within the global education community?
The most urgent area for change in education?
What is transformative education?
What is missing in SDGs?
What are the key features of SDG4?
Which sustainable development goal is about
education?
e Within that SDG goal, which target explicitly mentions
the importance of global citizenship?

# What to do
Use visual aids (Prezi, PowerPoint slides, Kahoot, other
quizzes, videos, and /or other NFE methods or tools)
to help introduce the global education agendas to the
participants.

Reflection/Wrap-up (15 min)

25



Learning
Outcomes

References

Duration

Reflection/Wrap-up (15 min)

#[Activity] Buzz Discussion

Buzz Discussion is a cooperative learning technique
consisting of the formation of small discussion groups with
the objective of developing a specific task (idea generation,
problem-solving and so on) or facilitating a group of people
reaching a consensus on their ideas about a topic in a
specific period.

Divide participants into 3-4 sub-groups according to
different discussion topics. Let the sub-groups discuss
the given topic.

1.Let participants discuss their thoughts and ideas on

the given topic and, when necessary, intervene or give
more concrete guidelines with reference information
(refer to the documents on SDGs and others).
Participants don't need to give correct answers and are
free to give additional questions or share areas that
need more clarification from the facilitator/resource
persons.

2.Afterward, each group shares its discussion results

with the audience.

1.Understand GCED within the latest shift in global
education and global development agendas

2.Understand GCED in the context of SDGs, especially
SDG 4

1.United Nations. “Transforming our world: The 2030
agenda for sustainable development.” Resolution
adopted by the General Assembly. 2015.
https://sdgs.un.org/goals

2.UNESCO. “Rethinking Education: Towards a global
common good?” 2015.

3.Global Citizenship Education and Social Emotional
Learning, InCo, Trento, 2021

4.Digital Education Era: Global Citizenship Education
for Activating Youth Online Space, InCo, Trento,
2021

90 min
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Overview

Objectives

Units

Session Procedure

In this session, participants will gain an understanding of
what Global Citizenship Education (GCED) is. Notions of
‘global citizen’ and ‘global citizenship’ will be briefly
examined along with an introduction to key concepts and
principles of GCED under the UNESCO framework.

To examine the meaning of global citizens by sharing
examples of people who have contributed to making a
better and more just society for all

1.GCED as a new vision of education.
2.Sustainable Development Goals (SDGs) & GCED

* Getting Started/Warm-up (10 min)
# [Activity] Stories of Global Citizens
Notes for trainers: They have to select some motivational
stories of global citizens for the participants. Also, they
could give them time to watch one of the next stories
through YouTube:
A. Malala Yousafzai - Nobel Peace Price (English subtitles)
https://www youtube com/watch?v=iBBB-v|7B50
B. Nobel laureate Satyarthi on child labor - CNN News
The trainers could initiate discussions by giving the
following questions to the participants:
1.Do you think that these are global citizens?
2.If yes, what makes you think that?
3.If not, what are your reasons?
4.Reflecting on the stories shared, what are the features
or values of global citizens?

® Learning Contents (60 min)
# Who is a Global Citizen?
Notes for trainers: Notions of ‘global citizenship’ vary
among individuals and institutions often due to their
diverse social, cultural, and political backgrounds as well
as their different priorities. Combining the terms ‘global’
and ‘citizenship’ might seem paradoxical at first. When
one says ‘citizenship’, it usually means being a citizen of a
country.
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Session Procedure

On the other hand, ‘global’ suggests no territorial boundary.

The concept of citizenship has changed over time. With the
development of civil, political, and social rights, a more inclusive
concept of citizenship has emerged and been accepted.

To date, it is widely understood that global citizenship is a sense of
belonging to the global community and common humanity rather
than a legal status. This means that global citizenship does not
dismiss or undermine national citizenship and expands one’s civic
responsibility beyond national borders to the global community. It
adds value to one’s own citizenship because it broadens their
participation in the greater society, acting beyond one’s
immediate community.

# The Concept of GCED

Notes for trainers: The three domains (Cognitive, Socio- emotional
and Behavioral) are interrelated in the learning process and
should be understood as distinct learning processes. They
correspond to the four pillars of learning described in ‘Learning:
The Treasure Within (UNESCO, 1998) which are:

* Learning to know: to provide the cognitive tools required to
better comprehend the world and its complexities, and to provide
an appropriate and adequate foundation for future learning

* Learning to do: to provide the skills that would enable individuals
to effectively participate in the global economy and society

* Learning to be: to provide self-analytical and social skills to
enable individuals to develop to their fullest potential to become
holistic people

* Learning to live together: to expose individuals to the values
implicit within human rights, democratic principles, intercultural
understanding and respect, and peace at all levels of society and
human relationships to enable individuals and societies to live in
peace and harmony.
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#Questions for discussion:
e What is ‘global citizenship'?

e Who is a global citizen? Give us an example of a global citizen.
= Does global citizenship mean membership to a specific global
government and granting a person with binding legal status?

e Does global citizenship replace national citizenship?

e |s it something granted to everyone who lives in this globalized
world?

e Oris it something that we gain through experience?

e Whatis GCED?

e What learning theory is it based on?

e What does GCED aim to achieve?

# What to do:

We recommend the trainers the use of Edmodo; Projeqt;
Scratch; Socrative and other visual aids (e.g. Prezi, PowerPoint
slides, videos) to help introduce the global education agendas to
the participants.

Also, in the implementation of this module, we recommend using
digital tools, for example, Mentimeter and Kahoot & other online
quizzes, which provide a way to implement text, images, audio,
and video for a greater experience.

= Reflection/Wrap-up (15 min)

# [Activity] Sharing of Thoughts and Ideas

An essential aspect of the GCED workshop is the active
involvement of the participants. Since this activity is best done if
most or all the participants share their thoughts and ideas among
themselves, we highly recommend having them sit in a circle when
possible, making sure that they feel comfortable. Chairs arranged
in a circle can promote community and encourage all participants
to be engaged in dialogue. This kind of seating arrangement
involves everyone in the group, encourages people to speak
comfortably to each other, make eye contact, and creates a sense
of equality within the group. Also, the trainer should try to evenly
offer chances of sharing among the participants and intervene
when the discussion is dominated by a few participants.
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References
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1.Understand various notions of ‘global citizen” and
‘slobal citizenship’

2.Understand the key principles and concepts of GCED
under the framework of UNESCO

1.UNESCO. Global Citizenship Education: Preparing Learners
for the Challenge of the 21st Century. United Nations
Educational, Scientific and Cultural Organization (UNESCO),
2014.

2.UNESCO. Global Citizenship Education: Topics and
Learning Objectives. 2015.

3.Global Citizenship Education and Social Emotional
Learning, InCo, Trento, 2021

4.Digital Education Era: Global Citizenship Education for
Activating Youth Online Space, InCo, Trento, 2021

90 min
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Objetives

Units

Session Procedure

This session aims to summarize and integrate the content
learned in previous chapters by looking at cases on how
concepts, pedagogical principles, and teaching strategies
of GCED can be incorporated in teaching GCED.
Participants will also be asked to develop an Action Plan
based on the thoughts and ideas they accumulated
during the workshop period.

To review the learning content of the previous sessions

1.Case Studies: Sample GCED Practices
2.Action Plan Development

Getting Started/Warm-up (30 min)
# Recap of Previous Sessions: Short Quiz Game

The trainers have to make a list of questions based on the
previous sessions in advance. While there is no hard rule,
the questions should be mostly objective to make the
quiz game more effective:

1. Encourage participants to reflect on the previous
sessions, pointing out the core concepts or values
covered, and give brief answers. Let others add on or
present other different opinions if any.

3. Summarize participants’ answers/responses and write
them on the board so that everyone can read. By doing
so, participants will be able to recall what they have
learned.

4. Move on to the next question until all the questions are
completed. Ask participants if they want to add more. If
there is anyone who would like to summarize the lessons
using the written summary, let him/her do so in 2-3
minutes.

5. Congratulate all participants on their collective work!
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Learning Contents (120 min)

# [Case Study] GCED Teaching in Classrooms

Global citizenship nurtures respect and tolerance for others,
global awareness, and empathy. Even if the classroom or
district is not extremely diverse, there are ways to bring in a
global perspective and demonstrate global citizenship.

The trainers can use the following tactics to make your
students global citizens:

e Empower your students as leaders and trainers.

e Remind your classroom that global citizens teach, listen
and learn from each other.

¢ Incorporate global stories into your curriculum.

o Apply for grants.

e Use this time traveling to be a global citizen yourself! Take
any travel time as a learning lesson for yourself, which
you can then take back to your students.

o Take field trips.

e Take time to reflect on the world around you.

e Volunteer.

¢ Include a lesson on the Sustainable Development Goals
(SDGs).

e Organize an International Week

e Teach culture through music.

When our participants are global citizens, they are more
empathetic, worldly, and understanding. But it's also
important that we ourselves think as global citizens. With this
way of thinking, we can create a better world for their future.

# [Case Study] GCED in Action

1.Divide the participants into groups based on their
assigned level of education, whether primary or
secondary or other professional duties they hold. Ask
them to brainstorm on what they should first consider
when practicing GCED.

2.After brainstorming, have each group select five items to
share. Write down what each group says on a large piece
of paper or a whiteboard for everyone to see.

3.Provide the below guidelines as handouts to the
participants.

4.Ask if the participants would like to add to the suggested
guidelines presented above. You may use visual or other
NFE aids and methods when introducing them.
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# [Activity] Guidelines for Action

Explain the guidelines as written below.

Bring collective efforts from peer trainers. Trainers need
solidarity with their peer trainers to continue their
efforts. We recommend that trainers find fellow trainers
to work together with.

Start small. We should admit that it is impossible for a
trainer to cover all the topics related to GCED in one
go.

Try to find small opportunities along the way rather than
creating a whole new thing.

Be steady and consistent. GCED is not about short-term
efforts and results; it cannot achieve its goals to foster
global citizenship in a one-off manner.

Connect with the local community. Start with local groups
or organizations whose activities can help your students
realize how their efforts can bring changes and impact
the community or the world at large (e.g., linking school
activities with local NGOs, joining campaigns that address
local issues, or making a local project class).

Make use of existing opportunities in your school.
Consider your target group's specific features first and
figure out how they can be linked to GCED.

Let youth participate in the learning process. Let them
investigate global/local issues, explore possible strategies
to solve them, and take part in bringing changes!

Learn together. Trainers should continue to learn new
things with students, renewing their perception and
broadening their experiences together-- the goals and joy
of learning!

Take holistic approaches. Classroom teaching should be
based on dialogue and the democratic participation of
learners, which is also closely linked with local, social, and
cultural realities. Be mindful that GCED is not only about
teaching content!
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Notes for trainers: Make sure to highlight that this module
does not aim to end with a final output but to start
brainstorming for possible areas to work at in the future.

It is always good to leave room in the schedule for
participants to share their Action Plans among themselves.
This can help participants articulate their thoughts in a
clearer and more organized manner and allows them to learn
from their fellow teachers.

# Questions for discussion:

What are the core GCED themes?

Does GCED have to be a stand-alone subject?

Why or why not?

Does GCED have to provide international experiences to

its learners? Why or why not?

What are the pedagogical principles of GCED?

o What pedagogical shift is required when teaching GCED?
Give an example.

¢ Why is itimportant for a teacher to be a facilitator?

¢ Why should creativity be at the heart of teaching GCED?

# What to do:

1. Ask the participants to share what they felt and learned
throughout the entire workshop.

2. They are free to share their newly set goals and
visions with their fellow participants.

3. The facilitator should emphasize that their goals and
visions do not have to be something grand or ambitious.
Rather, they should try to set at least one feasible and
realistic goal to change their local community or society for
the better.

4. Remind the participants that GCED aims to introduce
changes in the indivi<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>